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Abstract –Most often assessing students' performance offers meaningful learning experiences to educators 

who take part in this process as well as for students. The main objective of the current survey was to investigate 

university's educators' attitudes towards using rubrics in assessing students' performance. This was a cross-

sectional, non-experimental research design that carried out on a representative sample of male and female 

university teaching staff at Najran University, during the period from January, 2019 to October, 2019. By 

adopting a purposive sampling technique, a total of 146 faculty members from two major studying fields 

(medical & non-medical) had been recruited to participate in the current study. A structured self-administered 

online questionnaire was utilized for collecting data. The findings revealed that the majority (60%) of the 

respondents have positive attitudes towards using rubrics as tools for assessing the students' performance. 

Additionally, the results show that there were no significant differences among faculty teachers attributed to 

their academic titles (P-value= 0.514) as well as to their years of experience (P-value =0.668). In contrast, a 

significant statistical difference between faculty members attributed to their gender (P-value = 0.001*) as well 

as to their department affiliation (P-value = 017*) in favor for the medical staff respectively. The key findings 

show that rubrics make the assessment process more valid and reliable; therefore, would be significant tools 

for assessing students' performance as well as the possibility to facilitate valid judgment of complex 

competencies. 
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1. Introduction  

Assessing students' outcomes is considered an important and critical part of the educational process. Most 

often assessing students' performance offers meaningful learning experiences to educators who take part in 

this process as well as for students. Researchers emphasized that assessment has two main purposes. One 

reason is for students' learning, while the second is for certification, which involves the evaluation of students' 

achievement.[1] Traditionally, many educators have evaluated their students' knowledge by giving 

examinations and papers.[2]  

 

Despite many academics rely on traditional pen and paper examinations to determine students' knowledge. 

Critics noted that the tests failed to provide timely or useful information for students and educators. They 

stated that this traditional method shows a limited involvement of learners in assessment strategies which 

adversely affect learning. [3,4] 

 

Today the assessment in higher education is increasingly going through a shift from traditional testing of 

knowledge towards "assessment for learning".[5] Assessment for learning (AFL) is an approach to teaching 

and learning that creates feedback which is used to improve students' performance. Moreover, students 

become more involved in the learning process and therefore, they gain confidence in what they are expected 

to learn and to what standard and extent, they think more actively about where they are now, where they are 
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going and how to get there. [6,7]  

 

Some authors reported that assessment for learning follows the principle that all assessment strategies promote 

students learning and development of independent learners. They argue that AFL helps teachers and students 

to evaluate progress in terms of understanding and skills acquisition, providing guidance and feedback for 

subsequent teaching and learning. [8,9] One of the most used AFL tools in the assessment of performance 

tasks is rubrics. Mertler believes that rubrics are powerful tools for supporting learning by guiding learners' 

activities and increasing their understanding of their own learning process.[10]  

 

A rubric had been defined as a scoring tool or rating scale –as opposed to checklists- that explicitly represents 

the performance expectations for an assignment or piece of work such as essays, projects, lab work, exam 

questions, presentation …. etc. [11] 

 

Several benefits of using scoring rubrics in performance assessments have been reported by many scientists. 

Some of the major advantages of using rubrics for written assessment include conveying useful feedback to 

students and saving grading time.[12] Another well-known advantage of rubrics is their ability to produce 

valid results in performance assessment, which other traditional tools cannot do. [13,14,15] 

 

Jonsson and Svingby stated that rubrics attain scoring consistency among students or educators in the 

assessment of performance tasks.[16] Additionally, numerous studies reported that a carefully designed rubric 

can offer number of benefits for instance, rubrics provide criteria for correctly performing physical activities, 

guide students towards the attainment of educational goals, establish, improve feedback to students as well as 

for faculty staff. Moreover, rubrics can be as guidelines for evaluating performance, outline rules that regulate 

the assessment of students, make scoring more accurate, unbiased and consistent.[17] 

 

Gallo believes that to create a rubric, it is necessary to establish learning goals and assessment criteria, 

distinguish between project or skill assessments and introduce the rubric to students who must know how to 

be assessed. Therefore, the specific steps to create a correct rubric are identifying performance criteria, setting 

performance levels and then creating performance descriptors.[18]. 

 

1.1 Types of rubrics 

The most popular types of rubrics reported by Mertler [10] were: 

 

1.2 Holistic Rubrics 

This type of rubrics scores the overall quality, proficiency or understanding of the specific content and skills 

without judging the component parts separately. Holistic rubrics are most used rubrics by teachers typically 

want to assess each criterion separately and when errors in some part of the process can be tolerated provided 

the overall quality is high.  

 

1.3 Analytic Rubrics 

This type of rubrics scores the separate, individual parts of the product or performance. Analytic rubrics result 

initially in several scores, followed by a summed total score. Their use represents assessment on a 

multidimensional level.  

 

2. Methodology 

This survey was a cross-sectional, non-experimental and facility-based research design that carried out on a 

representative sample of male and female university teaching staff that conducted in Najran University during 
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the period from January, 2019 up to November, 2019 for studying the university teachers' attitudes towards 

using scoring rubrics in assessing students' performance. Participants included were 146 full-time education 

staff from 6 colleges (3 medical colleges + 3 non-medical colleges). 

 

A structured online questionnaire was utilized to collect data. In the study, the attitudes of the teachers were 

classified as positive or negative taking into account the mean of the scores taken from "Attitude scale towards 

Rubrics". Comparative figures were created using this classification and using the percentages of the 

responses given to the survey items. 

 

Data were coded, validated and analyzed using the Statistical Package for Social Sciences Software (SPSS) 

version 22 was used to analyze the data. 

 

Ethical Consideration and Confidentiality 

Prior to the study, informed verbal consent was obtained from each individual teaching staff. In regard to 

confidentiality, the participants were informed that the obtained information will not be made available for 

anyone who is not involved in the survey and it will be confidential for the purposes that intended for. 

 

3. Results 

A total of 146 faculty members from two major studying fields (medical & non-medical) answered the online 

questionnaire. Among the respondents 82 (56.2%)  were males, while the females represent 43.8% of the 

study sample. These faculty members have various academic titles; professors represent (2.7%), associate 

professors were (8.9%), assistant professor (47.(%) that represent the majority category, lecturers were (26%) 

and instructors and sometimes called teaching assistants were (14.4%). With respect to the sample's college 

affiliations, quarter of the respondents (25.3%) teach at the college of medicine followed by those at college 

of education that represent (20.5%), college of administrative science (19.2%), while computer sciences 

represents (16.4%) and (12.3%) for the college of nursing and the least number of participants work at the 

department of radiological sciences. In regard to experiences, most of the studied sample (62.3%) have been 

working for five to ten years, followed by those who have been working less than five years (19.9%) and only 

(17.8%) of them have been working for 11 years or more (table 1). 

 

Table (1): Demographic Characteristics of the respondents (n=146) 
Variable Description  Frequency % 

Gender Male 82 56.2%  

Female 64 43.8% 

Academic title  Professor 4 2.7% 

Associate Professor 13 8.9% 

Assistant Professor 70 47.9% 

Lecturer 38 26% 

Instructor (teaching assistant) 21 14.4% 

College Affiliation  Medicine 37 25.3% 

Radiology 9 6.2% 

Nursing 18 12.3% 

Computer sciences 24 16.4% 

Administrative sciences 28 19.2% 

Education 30 20.5% 

Years of Experience  ≤ 5 years 29 19.9% 

6 – 10 years 91 62.3% 

≥ 11 years 26 17.8% 

 

Generally, at the end of the analysis, it was determined that 59(40.4%) of the teachers have negative attitudes, 

while the majority 87 (59.6%) of them have positive attitude towards using rubrics as shown in figure (1). 



A. I. Aedh, 2019                               IMJ 

 

114 

 

Figure(1): Displays the attitudes of respondents towards using rubrics (n=146) 

 
In respect to the respondents' attitudes towards using rubrics the results revealed that the majority of the 

medical staff (90%) have positive attitudes towards using rubrics for assessing students' performance, while 

75% of the non-medical staff have positive attitudes towards using rubrics as displayed in figure (2). 

 

Figure (2): represents the attitudes of respondents towards using rubrics according to their field (medical & 

non-medical) 

 
 

Table (2): Statistical results related to uses of rubrics based on the four variables 
Demographic characteristics Description  Mean Std. Deviation P-value 

Gender Male 2.970 0.763 0.001* 

Female 2.908 1.471 

Academic title  Professor 3.976 0.287  
0.514  Associate Professor 3.091 1.806 

 Assistant Professor 3.107 1.309 

 Lecturer 3.919 1.974 

 Instructor (teaching assistant) 2.987 0.907 

Department Affiliation  Medicine 2.872 0.889  
 

0.017* 
 Radiology 1.802 0.990 

 Nursing 3.027 1.091 

 Computer sciences 2.416 1.008 

 Administrative sciences 3.001 1.898 

 Education 2.861 0.900 

Years of Experience  ≤ 5 years 2.798 1.659  
0.668  6 – 10 years 3.164 1.352 

 ≥ 11 years 2.911 1.275 

 

Table (2) represents the statistical analysis' results related to uses of rubrics based on the four variables, it 
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shows that there were no significant differences among faculty members attributed to their academic titles (P-

value= 0.514), as well as to their years of experience (P -value =0.668). In contrast a significant statistical 

differences between faculty members attributed to their gender (P -value =0.001*) as well as to their 

department affiliation (P -value = 0.017*). 

 

As displayed in figure (3), it appears that medical staff agreed that they use rubrics frequently for assessing 

students' performance, while less than half (45%) of the non-medical staff are using rubrics frequently. 

 

Figure (3) The distribution of teachers in terms of the frequency of using rubrics while grading (n=146) 

 
As shown in table (3) the male/female ratio of the respondents was 82/64 (56.2% and 43.8%) respectively. In 

regard to specialty, the medical/non-medical ratio of the sample was vice versa, that means the ratio was 64/82 

(43.8% and 56.2 %).  Significant association was observed between respondents gender and using of rubrics 

for assessing students' performances with (P- value of 0.001) and (0.007) respectively, high rate of using 

rubrics was observed among medical staff 47/64 (73.4%) while it was 37/82 (45.1%) among non-medical 

staff.   

 

Table (3) The association between gender and usage of rubrics for assessment among the sample (n=146) 

Gender 
Medical colleges' staff Non-medical colleges' staff 

Using rubrics Not using rubrics Total Using rubrics Not using rubrics Total 

Male 
No 31 9 40 19 23 42 

% 21.2 6.2 27.4 13 15.8 28.8 

Female 
No 16 8 24 18 22 40 

% 11  5.5  16.4 12.3 15.1 27.4 

Total 
No 47 17 64 37 45 82 

% 32.2 11.6 43.8  25.3 30.8  56.2   

(n= 146) P- value .001  .007   

*Correlations considered significant when P-value <0.05 
 

4. Discussion 

The current study aimed at investigating the university teaching staff's attitudes towards using rubrics for 

assessing students' academic performance. Despite most of the selected staff believe that rubrics would help 

them improving their assessment of students' performance, but still few of them skeptical about the value of 

rubrics, they argue that rubrics may hamper the creativity of the students, which in turn, impede their latent 

talent. This reports are inconsistent with what had been concluded by Kutlu, Bilican and Yildirim in their 

study.[19,20] 
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The results revealed that teachers' attitudes towards using rubrics differ significantly attributed to their 

gender and department affiliation. Surprisingly, in contrast there were no significant differences among 

faculty members attributed to their academic titles and experiences towards using rubrics. Within the scope 

of the study, the teachers' attitude scores were also compared according to number of the students in 

classrooms. Accordingly, most of studied sample reported that the faculty staff that have less students in 

their classrooms will have positive attitudes towards rubrics, this idea had been reported too in numerous of 

studies. [21,22,23]  

 

Moreover, some other studies conducted in Turkey also show that the teachers complain commonly about the 

high number of students when it comes to the implementation of new assessment approaches. Additionally, 

and according to data of all the primary school teachers in Turkey in 2007 that (43%) of the studied teachers 

think that the education is negatively affected by the crowdedness of the classrooms.[24,25,26] 

 

5. Conclusion and Recommendation 

It was concluded that rubrics can form the basis for many important conversations with students and university 

educators. Rubrics make the assessment process more valid, reliable, faire and more accurate. Their real value 

lies in advancing the teaching and learning process.  

 

Nevertheless, a serious concern with rubrics appears to be difficult task to create them, especially writing the 

descriptions of performances at each level. Another challenge with rubrics is that if poorly designed they can 

actually reduce the learning process. Therefore and consequently it is recommended that teachers ought to be 

trained and encouraged to use rubrics for assessing students' performance. 
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